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ABSTRACT “

‘ The Oxnard (Callfornla) Commuqity Mental Health
Center reports on evaluation of efforts to train parents in child
management skills using- behav1or modification technxques. Rigorous

" training procedures, curriculum, and evaluatioh techniques have been _
developed over the past two years. Tuenty groups of 3-15 parents have

received training in behavior moddfication during 10 sessions led by
nental health technicians. The paper emphasizes the importance of
evaluating program outcome in terss of multilevel source$ of data if
the uorkshop format is to continue as a viable approach to child

" therapy. Accordingly, evaluatlon of progran progress encospasses the

tradltlonally defined process variahles such as attendance, °
participation oy parents in yorkshops soss*ons, and characteristics
0f leadership behaviors of the trainers. In addltlon, the evaluation
of .parent training as outlined in this paper is in terms of what
parents do, rather than what they talk abou§ QOing. Therefore, the
effects of the tralnlng progran are evaluated. 'in workshop
role-playing sessions, and later by home and phone contacts. Finally,
the paper suggests that the impact of parent workshops should be
assessed in terms of the reduction of ‘delinquency rates, admissions
to residential treatment taCllltleS for chlldren, and dropout rates.
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'The training of paraprofessionals, indigenous nonprofcsoio.nlo, ead xatursl the.a-'
‘piste (parents siblings, schoolmates)Nhas become a major focus of congemporary, cltnical
psycholcgy. Propelled by the strong ideological currents of brief therapy, crat-effective«
'ness, and community mental health, these training" efforts have been marked more by enthusi-
-astic description than by sober evaluation._ Despite a legacy of empiricism, behavior modia
flers ‘who have conducted training programs for parents In child management have indulged

A

‘more in optimistic proselytizing than in critical self-appraisal (Berkowitz and Graziano,

\

1972; Arnold, 1973) 2

.Evaluation of efforts to train parents in child management skills can produce an

informative and conatructive data base fur advancing behavior technology and prevention>
of beheviorsl disorders. Evaluation strategy should proceed from a comprehensive formula-
tion of the wide variety of process and outcome variables which should be meaaured and

~submitted to experimental and corr=1ative analysis. In Table 1 is-listedpthe various

levels of evaluation‘for programs training parents in chiid managementfﬁ

i
i

Evaluation of program structure includea the characteristics of the parents (social

LW

v

c¢lass, ethnic group, education, nunber of children, marital status, exposure to their own

parents, attitudes toward training procedures); characteristics of the targeted children

~(age, sex, birth order; number of sibs, type of behavioral problem ---typography, fre~
quency ——- duration and reinforcement history of deviant behavior; treining and experience
as leader and parent of "trainers"; and curriculum and procedures of the training effort.:

Very few published reports of programs for training parents inﬁehild“management contain
specific, operational descriptions of what the training actually consists of; Without

4

an adequate and complete description of procedures replications are impossible and re-

,orts of outcome are difficult to interpret or evaluate.wd*wj,“ ,“;1l.ww

g;Some.of the dimensions of program atructure that shouid be concretely elucidated
A any evaluation are.-; w;;”;u‘c:v,,"‘~,i-f¢ ;",1 j_;pp»;vgf‘ :;'7 G ~*5,}*'ffﬂ5’
l.} Recruitment, selection, and screening of parents and children.

\

2. Instructions during recruitment and introduction, pre-testing, expectations ;f

set up by instructiona and enthusiasm with which they are given. '

P
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L3 Site of training (clinic, comnunity place, school, home or combination of.
" sites). S o S » : R K
. 4, Format and curriculun of trajning (amount of each, content and quality).

' 'ia. lécture and‘readingfmaterials .

b, demonstrations (live, video, transparencies, film) .

c. teatimonials and teaching asaistance by previously trained parents
\d.'-frequency and number - of sessions, and follow-up or '%ooster sessions"
e..‘erperiential training (role-playing, modelling, remote control prompte
ing with their own or other child) « - o%'
5. Contingencies placed on parents' rcfundable depositsr fces° fines, feed-
back contingent upon completion of homework home visita' and phone, calls)

6. Instructional objectives. ‘ N

7. Number and duration of seaaiona numoer\of parents in group.

At the Oxnard (Ca.) Community Mental Health Center, where 20 groups of 3- 15 parents .
have received training in behavior modification during 10 session workshops led by mental
| health technicians. a highly specific training procedure and curriculum has been developed
over the past two years (Aitchison and Liberman, 1973) A semi—atandardized procedure for
training group leaders has also evolved These are first steps in any program evaluation.

Evaluation of program progress .encompasses ‘the traditiOnslly defined process vari-

- ables such as attendance, participation by paréents in workshop sessions, and characteris=
~,€§¢ﬁl°f the leaderahip behaviors_of the trainers. Progress variables%have heen carefullv
delineated by behavior modifiers in the 'rkihods" section oi researchjpublications and |

‘ deserve similar attention in evaluations of parent training efforts. Fcr example nhile

j\attendance at. training sessions might seen like a trivial variable, unless a technology S

;lia developed to’ induce regular attendance. any and all outcome meaaures are irrelevant.,,gf,

‘A firect, rigorous and reliable means of eva}uating vorkahops cculd be achieved byihi;

nonitoring the behavior of wOrkshop leaders and participating parenta.‘ At the Community‘iiri

A

‘dhiCenter in Oxnard California ve ar*;e ‘“1e,?in apecify”;g‘and measﬂy“ gt

: group‘leader 8 behaviors, aince he determinea the content and methoda of teaching.f(idii“;~

' variety of measurement dimenaions and procedures are available for evaluating the teaching b
Q S . :
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"behaviors of group leaders. These include: ™ (1) non-verbal behaviors ‘such as eye contact
wlth parents, smiles, use of hands, use of notes, blackboard, slide projector-"(Z) number
of ells iting questions by leader, amount of verbal discussion by parents, and the distri-"

butica of parent participation, (3) number of parents who approach leader during breaks

.in gessicn or before and after sessions- (4) number of anecdotal examples given by leader "
to illustrate hahavioral principles- and (5) number of interventions subgested when pre -
cntcd with specific problem? We are currently researching whether these measures dif-

“ferenriate noophyte frem experienced group leaders. To the extent that these behaviors‘
reflect competence and not solely stylistic or individual differences, we will have iso-

.lated behaviors necessary to accelerate in. leaders of parents' workshops.
N

But, perhaps the widely used lecture format itself should be changed ~ We have bcen

struzk by the - apathy and passivity of. parent audiencea in our workshops. Parents must be 3
s / . : ‘ S

persistently probed and prompted to respond or they do not interact at all They rarely -

ask quasticas spontaneously. workshop programs can be designed to' maintain the veroe
; _interactions cf paronts with the group leaders by incorporating experiential methods such

f as mcdelling,'role-playing or behavior rehearsal. We may discover that parents who huve

v

o a history of ,extended television viewing can absorb and-use information on behavioral prin.

cip‘es if it i{s carerully and professionally programmed on videotap 8. Videotapc er~uples

°©

of parentv:hild‘intcractions provide models for auch iﬁterventions as uping.extinctidn,

3

praise or tima- .nt The advantages of videotaped behavior traininn lies not so much in

3

the red ctic' of profcasionals time but rather in the re-allocation of professionals

,;;,time to. provide imrediate reinforcement and feedback to porenta as they practice in ‘rola- %fi

Wh e
Lo AR
‘n‘.' : |
P

’i[ playing the modelled.scenes they have just observed : ,
g : * . ; ,-.:.
At the Oxnard Mental Health Center, attendance at Parent Workshops “n- offered as

-~..

»foﬁ, cormnﬂity service “se has been a helpful measure of Program Progrf; T-Oy cL»?cihg
ol ?rogram Structure. ,When the workshops Segan, attendance Eor the 10 aessions was unjer

,,,,,,

3 pprcent of those coming tb at least the Eirht sesaion.i This dismal reeponrc pronptcd
us to irstitute an avoidance contingency with the parents- A $10 00 deposit ia required

at the first session which is returned in full if one- or both parents (or a surrogr e sent

1

[:R\f:nem) attend each and every aession. In the. 18 workshops held since that contingency

Full Tt Provided by ERIC.
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ﬁes established,hettendsnce has averaged over.75 percent.>
In recent‘attempts to involve“berents of'pre-delinquent juﬂior high sciiool s:udents
in workshopa, we were unable to achieve the attendance of even one parent at the first -
segsion, despite such neroic efforts as calling them on the pnone 2 3 times reminding them
about the workshop, sending messages about the workshop home with their children, offér-
" ing them transportation to the evening worhshop, and in some casea,ihaving a Spanish apeekfv
ing Teacher's Aide talk to the parent face-to~face.f Difficultiea'were sihpiencountered
n éttempts to enlist these parents' cooperation'in eetting upfechoollhome contingency
:‘contracts for their'children; even when home visits bi indigenous nonprofessionals were

utllized. It is apparent that we do}not have an adequate_technology to prohote the at-~ -

tendance and participation of parents from overty and multi-problen families.

Evaluation of Program Outcome 3,

; Evaluation ofvmost workshops has focused on;changes produced:indirectiy in chil-
dren's hehavioraﬁ principiesrh The changes have been reported by the parents; with only
rare’ substantiation provided by the reliability checks of objective obs erverd. The en- »

_thusiasm of the group leaders for their work or the self reports by parents - on their chil-~

1)

dren s improvement are not adequate for a ecientific evaluation of the parent training |

iy

P_enterprise.
A variety of educational formats has been used for’ parent wo;kshops ih behavior -

. modification however, only rarely has- the effectiveness of the instructional proceduros
been examinad byrdirect observstiongof the parents' hehavior. The;vorkshop% have focused -
on the inteilectuai training'of groups of parents through lecturesi reading?aésignments.'

: 'and verbal discussion of data brought in by the parents.’ Direct measurement of parental"
irnsbehavior has been de-emphasized because of the costs andvidconvenience of s nding obtereni;‘ir

: "rsjr, :
5vers into the home, and in developing vaIid and reliable observational codef. Our majorgv

Ll'ationrtools have been the traditional paper-and-pencil tests of knowlédge obtainedi

"aboutﬁbehavioral principles and~the seIf-repOrts of parents (with or withouliwzlﬁf’w”;

h'nges t,ey observe in their children. At the Oxnard Mental Heslth Center we have duti

‘fully collected test results cme finding an sverage zh percent improvement in pre-poat

L

"1 eg === and have labored over’data graphs LT finding that 62 graphs uere produced bY;HLQWH

: RN RN f s '”Hp4—” |
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5 72»paten€al pairs'(orwsingles) with 36 succéstful interventions and‘Zz of these graphs SRR
“ focu*;ng on a secol.d behavioral goal in a child,
« In actuality, ‘the targeted objectives of parent workshops should be the perfor-

_ mance or behavior of parents in altering the behavior»of their children, We need be-

T A

.havioral measures, they, and not tests offbonceptual knowledge; We want to know what

' parents do, not.what they ta1k about doing. The parent workshop model must be recon-
4 . ‘ : : .
- sidered in terms of the veal behaviors it will modify. .

Role- playing or bah Vioral rchearsal offer a step in tho direction of more re-.
_xliuble measurement of parentﬂ‘ behavior. Wo‘are developing procedures for eyaluating.
'sequences of parent-child interactions performed in role-playing by the potents at work-
shop sessions. If parents cannot perform in xehcoroal, then it is not likely that they °
can perform at hdme; however, the convetsé 15 not.nettssarily true. This opproaoh‘to

evaluating outcome of'parent worlishops offers the following advantégosz

Bl

1. performance in role-playing samples the parentis.behdvioral repertoire and is

less cbstraated from "in home" perfcimance than verbalirespcnses on tests or in

group discussions. - : B : . St

¢

- 2.7 role-playing is convenient and inexpenbive%to observe and rate since parents [ °

Y

are already In groups at a single site. : ‘

3. tole-playing>may prove to facilitatc parentol involveﬁant in the workshop

eosicn,, atténdance, and carrying cut assigvmﬂnts in the Home., Our preliminﬂry

-

evnbrieﬂ~e3 with parerits cF deliunent boys, ‘in a teplica of the Achievement

Place nodel indicate that the parents participate ‘in the workshop to a much

gredter extent when role playing is utilized. S ', :

. 4., role-p]aying as a component of treining as well as evaluatiop could includ°

)ll ;I both beginners and well trained parents, the latter providing believable. realis- 3"‘“

"l‘f{tic models to facilitate the outcome of training. :x

‘N\wm«_m .—

t,/ !

Certainly there aro-limitations in ev?luating parenta' behavior ?ia role-playing.

o i
: ling and feedback p, vided in the role-playing situation need to be faicd

'out to promote generalization.u Role~playing%docs n0t giVe us informatidn as to whethert‘} S
: s i

= oarents, in £1ct do emit the appropriate behaviors at home. Nevertheleés it is a for~‘

. - . - . . \r . R ; . i . ;
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.‘mat'which will show that parents who emitted a variety of inappropriate prompts and con-
sequences for behavior can\be traircd to beha\e awprop~iaicly in & c‘i feal. 0o -piy
ing situation, Behaving apkropriately under those conditions may or may not be related *
to effective changes in home behavior. This is an empirical question which will be in-
.vestigated to establish the validit) of clinical role playihg as an_ inexpensive pro-
cedure for determining the changes in behavioral targets in parent training situations

and ‘the generality of training effects over time. - ' - &

PR B . .
~ . “ .. ”
- . . v o

Generalization and‘Multiilevel Outcomea:

: \
‘ Tha most meaningful evaluation of. _parent: *training rests on the generalization of

\,.

training effects acrcss behaviors (response generalization), across settings and children

_ (stimulus generalization), and across time (durability) We have collected some data

v‘

:which suégest limited. generalization of the effects of the Parent Worﬁshop modei into

the home and over time. In Figure 1. is shown\the results ‘of our, follow-up phone -and

: home contacts with" parents who attended six oﬁ our workshops. While over 50 percent ~,
of parané% report concrete examples of using the behavioral principles learned during

" 'the workshop, only a few ¢ontinue recording beh viors o continued use 'of- records al-
N

. e T,

vays is associated with home toLen economies. t is gencrally assumed that the group

wdrkshop format is an economical intervention which uses minimal amounts of professional

time and money to*" promote a g%eat deal of behavior change. We must rigorously question

how much behavior of parents ahd children our workshops are . actually changing by assess~

\ ?‘1‘ .

\ )
ing generalization in the three! dimensions of response, setting, and time.

Evaluation of Program 0uttome should also emphasize multi level or multiple
5, . ‘ . t‘ «
sources of data. Cost as well as eff ctive change in behaviors are relevant to outcome,
- particularly to] administrators, granti g anencies, politicians, and taxpayers. Consumer S

A L] P

d?.sati4faction should be ascertained}as ell as behavioral outcomes.: If the behavior of

! : IR o

eﬂ to have changed but the parents are unhappy

}ichild or parent i reliably demonstJ 7
; Y

andpdissftisfied with the nssults or the methods, then the trai ing procedure may have
be elgered‘h;;f‘ hops on the total hubhn ser: st ¢
‘“'will havL to be assessed For instance does providing Parent orkshops reduce delin-f*i._ -

¥ e :
'EKC

‘c

ney rates, admissions to residential treatment facilities fo children, and drop~out
- [———— ?\ : B - ) ,‘—'G-’ ,‘:;’ [ : . ; . *a
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rates from schools? =~ = | - ‘ C //Q = LT

- If the workshop formét 15 to codtinue as a vi:Lle approach to chiid therapy,
then evaluation isgues must be comprehenslvely formulated. Many who have been, working
in the- field are convinced that the workshops produce changes, but we are no longer
interested solely in whether parents can be trained to report changeé in their children's
-behavior. We now want to know the most efficient ways to teach child management, the
crucial factors in this training pr0ce38, and how to nake changes 1n]parenta‘ child
management skills more durable. The group format for parent trainin% is certainly
economical dn terms of thelprofessional consultant's time, Hhether ;t is the most ef;
fective format to produce the quickest and most durable outcomes ‘car | only be determined
by measurement, Therefore, methods of evaluation are crucial if we are to demonstrate
and improve on the effectiveness of the parent workshop approach to dhild thetapy. fWe '

have few reasons to believe that oux current efforts in parent training could not be’

1mproved. r - A . - ’? .

-
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- Table 1. © ., ,
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EVALUATION STRATEGIES

E\“fALUATlON OF PROGRAM STRUCTURE -

EVALUATION OF PROGRAM PROGRESS

EVALUAT}ON OF PROGRAM OUTCOME
COST-EFFECTIVENESS

SYSTEMS ANALYSIS
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